
oes God have a plan for education? if so, might the
educational programs he has established through-
out the Bible communicate essential features of this
model? Paul wrote that God’s interactions with his
people serve “as examples . . . for us, on whom the

culmination of the ages has come.”1 accordingly, it seems that
the schools of the Bible could provide us with clarifying con-
tours of a divine plan for education.

The intent of this article is to take a sola Scriptura position
and directly research the schools of scripture,2 of which at
least 10 are documented—five in the old Testament and five
in the new Testament. in each, we will examine key elements
of education, including educational purpose, setting, teacher
and student characteristics, curriculum, methods, learning ac-
tivities, and outcomes. finally, we will endeavor to identify
shared themes and patterns in these examples, which may
then serve as a framework for practice as we endeavor to carry
out christian education in contemporary settings.

The Eden School: An Experiential Classroom
in the beginning, God created a suitable setting for an ed-

ucational program—an outdoor classroom that incorporated
aesthetic elements.3 in the eden school, God was the teacher,
interacting personally with his students, providing guidance,
and clarifying consequences.4

The curriculum included the study of God’s creation,
with nature as the textbook.5 it also incorporated manual
labor, principles of diet, and an understanding of divine ex-
pectations.6 Teaching methods focused on high-level think-
ing. as soon as adam was created, God assigned him the
cognitive task of naming the animals, which called for cre-
ative thinking.7 With the creation of eve, learning became
collaborative.8

The first students were given responsibility. They were to
manage the earth—developing the garden, caring for its crea-
tures, and using its resources wisely.9 The educational pro-
gram included assessment.10 a point of evaluation, the tree of
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the knowledge of good and evil, was placed in the garden and
the students were given the power of choice. Tragically, eve
and adam distrusted God’s goodness and his auth ority.11 They
tried to gain knowledge apart from him.12 consequently, they
failed the test and were dropped from the program.

God, however, did not abandon the students in the eden
school. rather, he reached out to them, asking them a series
of reflective questions.13 in the midst of despair, he provided
them with hope.14 as adam and eve left eden,15 their Teacher
helped them set up another school.

The School of the Patriarchs: A Family-based School
The school of the patriarchs was a family school. abraham,

for example, provided instruction regarding a God-centered code
of conduct to his children and the members of his extended
family.16 The purpose of the school was to
promote loyalty to God and to serve as a
bulwark against idolatry.17 The ultimate
aim was that individuals might experience
salvation.18

The teachers in the school of the patri-
archs were men and women of faith,19 the
result of a personal relationship with
God.20 God, in turn, communicated di-
rectly with the instructors,21 who were
heaven-focused22 and endeavored to fol-
low the divine instructions.23 These in-
structors did not shrink from reproving
wickedness or clarifying ethical conduct.24

a key role of the teachers, however, was
also found in their function as peacemak-
ers.25 Teachers were sensitive to the needs
of the students.26 They interceded for their
students and assured them of divine guid-
ance in their lives.27

The program of studies included the
principles of morality, and the develop-
ment of key dispositions, such as kind-
ness, courtesy, generosity, and hospitality.28 it involved expe-
rience in practical occupations and the development of a work
ethic.29 other components of the curriculum included princi-
ples of nutrition,30 the importance of service,31 and the neces-
sity of prayer.32

learning activities included worship and allocating time for
reflection and communion with God.33 students were given
responsibility and the opportunity to exercise the power of
choice.34 evaluation took place for both students and teachers.35

The products of the patriarchal school were illustrious.
Joseph, who at first seemed only a spoiled favorite son, soon
gave evidence of ethical character and rose to positions of re-
sponsibility.36 similarly, although the time Moses spent in the
patriarchal school was brief, it provided the foundation of his
success.37 There he developed his commitment to God and to
his cause.38

The school of the patriarchs, when fully implemented,

served to preserve the worship of God across generations. un-
fortunately, that came to be the case less frequently, particu-
larly during the period of egyptian slavery. a remedial pro-
gram was needed.

The School of the Desert: An Intensive, Remedial Program
When God brought his people out of egypt, he established

a school. This system of mass education began when God in-
structed parents to gather their children into their homes so
that they would not perish.39 God created the school so that
students might get to know him, develop faith in him, and
worship him.40

The school of the desert was well organized. Moses
served as leader and head teacher,41 while other individuals,
such as aaron, Bezalel, Miriam, and oholiab, functioned as

assis tants.42 These instructors were
chosen by God, filled with his
spirit, and provided with skills.43

especially consecrated for their
work,44 they were to be God’s rep-
resentatives.45 They were to be
characterized by humility, mod-
esty, and a teachable spirit, serving
as role models for their students.46

Parents were also to participate in
the instruction of their children.47

The school had a large and di-
verse student population.48 al-
though primarily comprised of
israelites, the student body also in-
cluded a “mixed multitude” from
among the egyp tians.49 initially, the
students promised that they would
follow God’s instruction and the
rules of the school.50 shortly there-
after, however, under the leadership
of an assistant teacher, they re-
turned to worshipping a pagan

god.51 The students also grumbled and complained—quite fre-
quently, in fact—about the school leadership, the setting, the
curriculum, their diet, their assignments, and the long years
of study.52 despite these failings, God granted the students
continued evidences of his protection and love.53

The program of studies centered on the sanctuary—an expe-
riential, multimedia curriculum intended to reveal the plan of
salvation.54 at the heart of the tabernacle was the ark of the
covenant containing God’s visible presence and his law.55 in
essence, God and his Word were at the center of the curriculum.

The educational program incorporated the transmission of
values, including honesty, fairness, respect, compassion, and
generosity.56 The curriculum also included health and hy-
giene,57 specific instruction on diet,58 and principles of attire.59

students learned the importance of the sabbath and of
tithing.60 They were to recognize their relationship to leader-
ship,61 as well as to respect limits and to make restitution for
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wrongs.62 fundamentally, students were to learn about God,
understanding his expectations, and developing trust in
him.63

in addition to the sanctuary, instructional materials in-
cluded concrete objects and visual imagery.64 at times, for
example, the teacher would create a physical memorial to
commemorate significant events.65 learning activities in-
cluded music,66 field research,67 and the development of
manual skills.68 students were frequently involved in worship
experiences.69

at various points, evaluation took place.70 While there were
stellar students such as caleb and Joshua, the results overall
were disappointing. slowly, however, a corporate understand-
ing began to emerge as to the nature of God and of their rela-
tionship to him.71 after 40 years, the students of the desert
school, or rather, their children and grandchildren, graduated
from the remedial program and were ready to enter the school
of canaan.72

The School of Canaan: Community-based Education
Before the israelites entered canaan,73 God gave special

instructions regarding the educational program that they
were to establish, as described in deuteronomy 6:4-9.74 a
number of key concepts are highlighted: (1) God is the cen-
ter of the educational program75; (2) The educational dy-
namic is love; the scope is comprehensive76; (3) The words
of God form the core curriculum, but these must be inter-
nalized first in the life of the teacher77; (4) The instructional
process requires intentionality and integrates theory and
practice78; (5) God’s words must guide a whole-person de-
velopment—encompassing physical, intellectual, spiritual,
and social dimensions.79

The school was community based. some instruction took
place in the home.80 another principal setting was at the sanc-
tuary, particularly during the religious feasts, when special in-
struction was provided by parents, priests, and levites.81 fur-
thermore, every seventh year was to be a time when the
predominantly agrarian population would abstain from plant-
ing fields or pruning vineyards, eating only what the land
spontaneously produced.82 This sabbatical year could then be
utilized to study the law of God, as well as to learn various
trades.83

Teachers in the school of canaan included parents, priests,
and judges.84 These teachers were to internalize God’s Word
and evidence faithfulness.85 They were to live a healthy life -
style.86 Teachers were at times especially commissioned for
their work.87 students in the school of canaan included men,
women, children, and “the foreigners who lived among
them.”88 even the future kings of israel were to be educated
by studying God’s Word.89

The program of studies included the study of religion, val-
ues education, life skills, and instruction regarding social re-
lationships. God’s laws and decrees were at the heart of the
curriculum.90 Moral values were emphasized. students were
taught practices intended to foster generosity, particularly to-

ward “the foreigner, the fatherless, and the widow.”91 They
learned the importance and the implications of honesty and
integrity.92

students were taught principles of hygiene, diet, and
dress.93 They were to learn practical skills, such as architec-
tural design and construction,94 as well as the principles and
practices that were to govern military operations.95 The cur-
riculum also included an understanding of the judicial system
and legal responsibilities.96 students were taught principles to
guide social interactions and relationships.97 They were espe-
cially to safeguard the rights of the vulnerable and socially
marginalized.98

learning activities included music, worship, and praise.99

students were encouraged to make moral choices and were
subject to evaluation.100 Teachers would at times use visual
reminders of key concepts to reinforce learning.101 The school
of canaan was intended to safeguard israel’s spiritual alle-
giance and to serve as a witness to other nations.102 sadly, it
largely failed to accomplish these purposes.103 in an endeavor
to bring his people back to the divine plan, God raised up
judges to deliver and instruct. When a judge died, however,
“the people returned to ways even more corrupt than those
of their ancestors.”104 clearly, a revival was needed.

The School of the Prophets: A System Focused on Revival
samuel, a prophet and the last of the judges, led out in es-

tablishing training programs to prepare spiritual leaders.105

subsequently revived by the prophets elijah and elisha, the
schools were located at Jericho, Bethel, and Gilgal, among
other sites.106 The instructional role of the prophets, however,
did not conclude with these formal programs, but rather ex-
tended throughout the old Testament period.107

The purpose of the school of the prophets was threefold:
(1) to promote revival and reformation,108 (2) to provide moral
guidance, especially to civil leadership,109 and (3) to mentor a
new generation of spiritual leaders.110

called by God,111 teachers in the school of the prophets
were filled with his spirit.112 as instructors, they were to re-
ceive and faithfully convey God’s message.113 This included
reviewing God’s leading in the past and pointing out the con-
sequences of choices,114 recording current events as lessons
for future generations,115 addressing social issues such as in-
justice and violence,116 and leading out in special events of
praise and celebration.117

These teachers related with their students in personable
ways. elisha, for example, shared meals with his students and
looked out for their welfare.118 samuel took time to converse
with his students and demonstrate compassion.119 The teach-
ers were also persons of prayer, interceding on behalf of their
students.120

The curriculum was based on the Word of God, and espe-
cially an understanding of God’s character and his law.121 it
included the study of specific doctrines, such as tithing, the
sabbath, the mission and ministry of the Messiah, the second
coming, and the new earth.122 The program of studies also fo-
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cused on character development, highlighting particularly the
core values of justice, mercy, and humility.123 students were
to engage in witness and service.124 emphases included music,
history, health, and manual labor.125

Teaching methods utilized parables and allegories,126 as
well as visual illustrations.127 students were given respon -
sibilities—preparing food for the school, for example, and
participating in religious services.128 students were also
given opportunity to make choices and to understand the
consequences of their actions.129 They were subject to eval-
uation.130

The school of the prophets achieved significant results. so-
cial injustice was successfully confronted, and the nation ex-
perienced peace and prosperity.131 surrounding societies ob-
served the effect and desired to know the true God.132 The
most important result, however, was revival and reformation,
evidenced in changed lives, obedience to God’s will, and an
outpouring of God’s spirit.133

Tragically, however, the work of the prophets was often ig-

nored, ridiculed, or rejected.134 some of the prophets were
killed.135 as a result, the people experienced societal turmoil
and ultimately destruction.136 This collapse of the school of
the prophets was compounded by the appearance of false
prophets—individuals who pretended to convey a message
from God but who “spoke lies,” motivated by greed, position,
and power.137 a prophet, steadfast and courageous, was des-
perately needed.138

The School of John the Baptist: Simplicity and Reformation
in the new Testament, the first school identified is the one

in which John the Baptist was the only pupil. it was a family
school, a school whose purpose prepared the way for a refor-
mation.

The school was located in a rural setting, a context that
seemed to contribute to the success of the school.139 it was a
two-teacher school, with Zachariah and elizabeth as teachers.
They were individuals of prayer and spirit-filled, their lives
evidencing their commitment to God.140 God communicated
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School

The School of Eden:
An experiential school

The School of the 
Patriarchs: 
A family-based school

The School of the Desert:
An intensive, remedial program

The School of Canaan:
Community-based education

The School of the Prophets:
A system for revival

Purpose

To obtain a personal knowledge of
God and of His plan for life

To promote loyalty to God, serving
as a bulwark against idolatry; to
experience salvation

To help students know God, have
faith in Him, and worship Him; to
reveal the plan of salvation

To prepare a people who would love
God; to safeguard Israel’s spiritual
allegiance; to serve as a witness to
other nations

To promote revival and reformation;
to provide moral guidance, espe-
cially to civil leadership; to mentor a
generation of spiritual leaders

Setting

An outdoor classroom, a place of
aesthetic delight

The family; covenant-based

Rural and simple; centered on the
sanctuary; established through a
series of miracles; covenant-based

Community; home; sanctuary, par-
ticularly during the religious feasts
and the Sabbatical year; covenant-
based

Formal schools, often in cities or
towns; informal instruction by indi-
vidual prophets in a variety of set-
tings

Teacher

God, personally interacting with
students, providing guid ance,
clarifying consequences

Patriarchs—called of God,
individuals of faith, obedient,
heaven-focused, reproved
wickedness; peacemakers,
sensitive to the needs of stu-
dents

God; Moses as leader; assistant
teachers, chosen by God and
filled with the Spirit; parents; all
to be characterized by a teach-
able spirit, temperance, a per-
sonal relation ship with God

Parents, priests, Levites,
judges; were to review God’s
leading in the past, to live a
healthy lifestyle; characterized
by faithfulness and obedience;
commissioned for their work

Prophets—Spirit-filled men and
women, called by God; reviewed
God’s leading in the past;
pointed out consequences of
choices; recorded current events
as lessons; personable with stu-
dents; persons of prayer

Schools of
the Bible:
Contours
of a Divine
Plan for
Christian
Education



with the teachers, and they, in turn, transmitted a vision of
God’s calling to their student.141

John the Baptist was characterized by certain attributes,
developed through the educational experience: courage, hu-
mility, and a sense of divine calling. in his ministry, for ex-
ample, John preached with boldness.142 but also developed
the disposition of humility: “‘after me,’” he said, “‘will come
one who is more powerful than i, whose sandals i am not fit
to carry.’”143

although the program of studies is not explicitly defined,
a number of features can be inferred. it seems that instruction
was provided regarding lifestyle principles and social jus-
tice,144 and that the curriculum included an emphasis on the
Word of God and prepared the student for witness.145 simplic-
ity of diet and dress prevailed.146

The results of John’s ministry were significant. “The whole
Judean countryside and all the people of Jerusalem went out
to him. confessing their sins, they were baptized by him in
the Jordan river.”147 Jesus described him as “‘more than a

prophet.’”148 Perhaps the most significant result of the educa-
tional experience was that John was enabled to recognize and
proclaim Jesus as the son of God.149

The School Where Jesus Learned: A Home School
Jesus did not attend the rabbinical schools of his time. as

he taught in the temple, the people were amazed and asked,
“‘how did this man get such learning without having stud-
ied?’”150 nevertheless, Jesus was well-educated. luke, for ex-
ample, notes that “he came to nazareth . . .  and as his cus-
tom was, he went into the synagogue on the sabbath day and
stood up to read.”151

if Jesus did not attend a formal school, how did he
learn? in essence, his parents were his teachers. Joseph
was described as a “righteous man,” sensitive to the cir-
cumstances and feelings of others.152 Mary was portrayed
as one who had “found favor with God.”153 she was also
characterized by a reflective spirit.154 Together, Jesus’ par-
ents endeavored to fulfill civil and religious obligations155
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Students

Adam and Eve, created in the
image of God

Children and extended family

Mass education of men,
women, and children; some
were non-Israelites; initially
promised to follow God, but
quickly regressed; frequently
complained; rebelled and
rioted at times

Men, women, children, and for-
eigners, even future kings;
whole-person development

Civil leaders; population at
large; “sons of the prophets”

Curriculum

Study of God’s creation; man-
ual labor; principles of diet; un-
der standing of the Great Con-
troversy

God-centered code of ethical
conduct; values of fairness,
kind ness, courtesy, generosity;
work ethic; tithing; nutrition; in-
terpersonal relationships

God and His Word; principles
of pardon and power to live;
moral values: honesty, justice,
mercy, respect, compassion;
health, attire, diet, hygiene;
Sabbath, tithing; conse-
quences; relationships

God and His Word; tithing;
avoiding the occult; values of
generosity, honesty, justice,
mercy; principles of hygiene,
diet, dress; practical skills;
social relationships

Based on the Word of God—un-
derstanding God’s law, mercy,
forgiveness, consequences;
doctrines of tithing, Sabbath,
Messiah, heaven; values of jus-
tice, mercy, humility; music,
history, health, manual labor

Methods

Focus on high-level thinking;
collaborative learning; reflec-
tive questions

Direct instruction; modeling

Multi-sensory; experiential;
concrete objects and visual im-
agery; memorials; repetition

Direct instruction; visual
reminders of key concepts

Mentoring; parables and
allegories; memorials of con-
cepts and events; visual
illustrations

Activities

Given authority and responsi-
bility to manage the earth;
freedom of choice; time for
rest; assessment

Worship; offerings; service;
prayer and reflection; given re-
sponsibility and the power of
choice; evaluation of students
and teachers

Music and praise; manual
skills; field research; worship;
giving offerings; evaluation

Music, worship, praise; moral
decision-making; evaluation

Moral decision-making; wit-
nessing and serving; music
and praise; prophesying;
preparing food and accommo-
dations for the school; deli -
vering messages from God;
evaluation

Results

Failed the test and were
dropped from the program;
provided with hope—redemp -
tion, restoration

Individuals of ethical charac-
ter, selfless, forgiving, commit-
ted to God, humble, filled with
the Spirit; preserved the
knowledge of God; few par-
ents implemented

A few stellar students (e.g.,
Caleb, Joshua); most students
failed and had to repeat their
coursework; slowly, corporate
understanding formed of the
nature of God and their rela -
tionship with Him

Largely failed; people served
God only while Joshua and the
elders were alive; God raised
up judges to deliver and in-
struct; when they died, people
reverted to paganism

Social injustice confronted;
national peace and prosperity;
revival and reformation; out-
pouring of God’s Spirit; tragi-
cally, often ignored, ridi culed,
rejected, resulting in social tur-
moil, violence, and destruction

Chart continued on page 18



and to provide a safe environment for Jesus.156 They were,
however, of scarce economic means.157

The educational setting was not idyllic, since a portion of
Jesus’ early experience took place in a foreign country where
he and his parents were refugees.158 subsequently, they re-
turned to the family home in nazareth, a small town in the
Galilean countryside. it was a community, however, with an
objectionable reputation.159

as a student, Jesus was inquisitive. at the age of 12, he
spent several days in the temple with the religious scholars,
“listening to them and asking them questions.”160 Jesus was
also a sociable and outgoing child. When he was lost, his
parents assumed that he was with relatives or friends.161

referencing Jesus’ development during infancy and early
childhood, the physician luke noted that “the child grew and
became strong; he was filled with wisdom, and the grace of

God was upon him.”162 after Jesus’ visit to the temple at the
age of 12, luke describes further development, adding the so-
cial dimension.163

The program of studies fostered whole-person develop-
ment. Jesus, for example, developed skill in a manual trade,
which he learned from Joseph.164 Jesus’ later ministry evi-
denced his keen observation of the natural world,165 as well
as his understanding of scripture.166 christ’s teaching also
evidenced his perceptive study of people and the events of
everyday life.167

The results of Jesus’ education can be seen in his sense of
a divine mission for his life. at the age of 12, he asked his
parents, “did you not know that i must be about My father’s
business?”168 he also developed insight. When Jesus’ parents
found him in the temple, asking and answering questions,
“everyone who heard him was amazed at his understanding
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School

The School of John the Baptist:
A school of simplicity and
reformation

The School Where Jesus
Learned:
A home school

The School Where Jesus
Taught:
A program of discipleship

The School of the Christian
Church:
A missionary school

The School of Heaven:
The school of eternity

Purpose

To bring about a reformation of
godliness

To know God and His plan; to
prepare for a life of ministry

To unmask Satan’s deception
regarding God’s character; to reveal
the principles of the kingdom of
heaven; to glorify God

To fulfill the gospel commission

To understand God and His plan for
the universe; to experience unlim-
ited development and the realization
of full potential; to bring eternal se-
curity to the universe

Setting

Family-based; rural and rustic

Home, not the rabbinical schools;
Egypt and Nazareth—not idyllic
settings

Outdoors—hillside, seaside; private
homes; public venues—temple or
synagogue

Temple court, synagogues, and
other public venues (e.g., the Are-
opagus and the school of Tyrannus);
private homes; outdoors (e.g., be-
side the river in Philippi, in the Gaza
wilderness)

Heaven and the new earth—a place
where God is, a place of aesthetic
delight; both the Holy City and natu-
ral settings of peace, safety, and se-
curity

Teacher

Parents, who observed the
command ments, were individ-
uals of prayer and Spirit-filled

Parents—righteous, submis-
sive to God’s leading, filled with
the Holy Spirit; reflective spirit;
fulfilled civil and religious obli-
ga tions; endea vored to provide
a safe environ ment; meager
economic means

Lived in harmony with God’s
will; created contexts of joy; in-
vitation to success; conveyed
tender ness, sympathy; differen-
tiated instruction; reached out
to the socially marginalized;
spoke with confidence; humble
spirit; demonstrated personal
associa tion; centrality of prayer

Christ and the Holy Spirit;
apostles and other church
leaders; parents, grandparents;
especially commissioned; bold,
coura geous, patient, gentle,
confident, qualified, faithful

God the Father, Jesus Christ,
and the Holy Spirit; angels and
other unfallen beings

Schools of
the Bible:
Contours
of a Divine
Plan for
Christian
Education



and his answers.”169 Perhaps most significantly, Jesus devel-
oped a personal relationship with God.170 in essence, Jesus’
early education prepared him for ministry.171

The School Where Jesus Taught: A Program of Discipleship
The teaching ministry of Jesus revealed perhaps most

clearly the divine plan for education. his overarching purpose
was to reveal God’s character, and, by extension, the princi-
ples of his kingdom.172

While Jesus frequently taught in the synagogue and later
in the temple,173 his instructional setting was varied. it in-
cluded the open countryside, private homes, and more public
venues in cities and villages.174 his students were most often
his 12 disciples.175 on certain occasions, he taught larger
groups, numbering at times in the thousands.176 sometimes,
however, his teaching was one-on-one, as was the case with
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nicodemus and with the woman at the well.177 Those attend-
ing his classes included women and children, as well as la-
borers, merchants, members of security forces, scribes, and
religious leaders.178

Personal characteristics contributed significantly to
Jesus’ success as a teacher. These attributes included per-
ceptiveness,179 tenderness and sympathy,180 and a spirit of
humility.181 Jesus was further characterized by creating
contexts of joy,182 inviting students to success,183 recogniz-
ing student differences,184 and courageously confronting
wrong.185 his students experienced personal association
with their teacher,186 as well as tangible evidence of the
value he awarded each individual, even those marginal-
ized by society.187 Perhaps the most significant attribute,
however, was the centrality of prayer.188

in his instruction, christ emphasized certain themes, which

Students

John and John’s disciples;
sense of divine calling; bold
and coura geous; humble;
Spirit-filled

Jesus—inquisitive, sociable
and outgoing, trustworthy,
obedient

Disciples—group of 12, group
of 70; large groups, numbering
in the thousands; individual
sessions; adults and children;
men and women; day laborers,
merchants, members of secu-
rity forces, scribes, and reli-
gious leaders

Jews and Gentiles; children
and adults; kings and slaves;
everyone everywhere

A great multi tude—of all na-
tions, ethnici ties, and language
groups; high admission stan-
dards: obedient, faithful, over-
comers; white robe, new
name; vested with immortality

Curriculum

Lifestyle principles—simplicity
of diet and dress; emphasis on
the Word of God

Scripture; nature; manual
skills; life experiences

Clarify the attributes of God;
distinguish the essential from
the trivial; recognize the “big
picture”; understand the past;
visualize the future; centrality
of Scripture: initiate thought,
expand concepts, clarify mean-
ing, create connec tions, give a
call to action

Word of God, especially the
words of Jesus; understanding
the plan of salvation; doc-
trines—state of the dead, Sec-
ond Coming; character devel-
opment

Character of God; wonders of
God’s creation; plan of salva-
tion; manual skills—building
trades, horti culture; music—
vocal and instrumental, per-
formance and composition

Methods

Self-study

Nurture; apprenticeship; self-
study

Illustrations—stories, news
items, historical events, analo-
gies, tangible objects; demon-
stration; repetition; questions;
comparison and contrast; para-
doxes and anomalies; empha-
sis through hyperbole; active
learning; problem solving; col-
labor a  tive learning

Christ-centered, direct instruc-
tion; modeling; apprenticeship;
thought-provoking questions;
encourage ment; oral and writ-
ten communica tion

Direct interaction with instruc-
tors; relationships with fellow
students from diverse back-
grounds; no evaluation—stu-
dents have already passed the
test; explora tion, discovery;
self-regulated learning

Activities

Fasting and prayer; witness
and evangelism

In-depth study of Scripture;
participation in religious expe-
riences; observation of the nat-
ural world; perceptive study of
people and social interactions;
asking questions

High-level thinking: knowing,
understanding, being, doing;
prayer; witness; service

Interacting directly with the
Word of God; application of
knowledge; acquisition of
practical skills; teamwork;
music; service; witness and
evangelism

Worship, praise, and celebra-
tion; witness—sharing one’s
experience of God’s amazing
grace and power; service; ad-
judication—high-level think-
ing, perceptive analysis, ap-
praisal

Results

Became strong in spirit; fear-
lessly rebuked even royalty;
brought about repentance and
reformation

Well-rounded development—
physical, intellectual, spiritual,
social; sense of divine mission;
insight; physical stamina; com-
passion for the socially margin-
alized; life of prayer; prepared
to carry out His lifework

Crowds of thousands flocked
to hear Him; listeners were
amazed at His teaching; some
of His listeners rejected Him,
and one of His disciples be-
trayed Him; the majority of His
disciples effectively carried on
His ministry, even at great per-
sonal sacrifice

Transforma tion of under -
standing, atti tudes, and life;
non-believers were amazed;
impact felt throughout the en-
tire society; many believers
were added to the church

The Great Controversy is
over—the character and acts
of God are forever vindicated;
unbounded joy, security,
peace, and belonging; contin-
ual development



included the role of scripture,189 distinguishing the important
from the trivial,190 recognizing the “big picture,”191 an emphasis
on service,192 and a view toward the future.193 Jesus oriented
his teaching to actively engage his students in the learning ex-
perience. This involved a focus on thinking,194 knowing,195 un-
derstanding,196 being,197 and doing.198

in his teaching, christ used a variety of instructional strate-
gies, methods that promoted high-level thinking and helped his
students to better understand, recall, and apply his instruction.
These strategies included illustrations,199 stories,200 news
items,201 and reference to historical events.202 They incorporated
the use of analogies,203 tangible ob-
jects,204 demonstration,205 and repeti-
tion.206 other instructional methods in-
cluded the use of questions,207 com- 
parison and contrast,208 paradoxes and
anomalies,209 and emphasis using hy-
perbole.210 on various occasions, his
students also engaged in active learn-
ing,211 problem solving,212 and collabora-
tive learning.213

Jesus had a profound influence on
his students. When he concluded a
teaching session, his listeners were
amazed at his teaching. Turning to
one another, they asked, “‘Where did
this man get these things?’” “‘nothing
like this has ever been seen in is-
rael.’”214 one day, alarmed with his
growing popularity, the chief priests
sent the temple guards to arrest him.
at the end of the day, however, the
guards returned empty-handed. “‘Why
didn’t you bring him in?’” the priests
fumed. “‘no one ever spoke the way
this man does,’” the guards declared.215

The School of the Christian Church: A
Missionary School

at the conclusion of his ministry on
earth, christ instructed his followers:
“‘Go and make disciples of all nations,
baptizing them in the name of the fa-
ther and of the son and of the holy
spirit, and teaching them to obey everything i have com-
manded you.’”216 This commission established the school of
the christian church, focused on witness and evangelism. it
is instructive to consider examples of this school in action. 

Philip, one of the seven deacons, was directly involved in
the education process.217 of particular significance in his en-
counter with the ethiopian treasurer are the central role of the
holy spirit, the christ-centered nature of the instruction, the
use of thought-provoking questions, a direct interaction with
the Word of God, and the transformation of the student’s un-
derstanding, attitudes, and life.

as a child, Timothy received Bible-based instruction from
his mother and grandmother.218 observing the positive influ-
ence of this early education, the apostle Paul invited Timothy
to join his ministry as an apprentice.219 as a mentor, Paul en-
couraged Timothy to focus on character development, to reject
the lure of materialism, and to teach others through exam-
ple.220 The church subsequently recognized in Timothy the gift
of teaching and especially commissioned him for this min -
istry.221

similarly, Titus, a Gentile convert on the island of crete,
was appointed to teach various groups of individuals, which

included older men and women,
youth, and even slaves. They were to
be given a Bible-based, values-oriented
training. Titus was also to instruct oth-
ers in the teaching ministry.222

education in the early church took
place in a variety of settings, including
public buildings, private homes, na-
ture, and within the family.223 students
included Jews and Gentiles, children
and adults, kings and slaves.224 such
was the pervasiveness of the edu -
cational effort that its adversaries
charged that the apostles taught
“‘everyone everywhere.’”225

Teachers included the apostles and
other church leaders.226 The school
also incorporated the concept that be-
lievers were to instruct one another
and that parents were to teach their
own children.227 Teaching was consid-
ered a divine calling, closely linked to
the role of pastor.228 Those called to
teach were to be instructed in the
Word and given a clear understanding
of belief and doctrine.229 They were
to be bold and courageous, patient
and gentle, confident, qualified, and
faithful.230 They were to teach as co-
workers with God.231

The curriculum focused on the Word
of God, particularly the teachings of
Jesus.232 students were to understand

the gospel,233 develop christian character, and devote them-
selves to a life of service.234 Teaching strategies included mod-
eling and mentoring, as well as oral and written communica-
tion.235 learning activities included the acquisition of practical
skills, the application of knowledge, teamwork, service, and wit-
ness.236

The school of the early church achieved significant results.
The believers “devoted themselves to the apostles’ teaching,”
which produced a transformative influence in their lives.237

The effects were felt throughout the entire society, and many
believers were added to the church.238
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The School of Heaven: Education for Eternity
The divine plan for education culminates in the school of

heaven. What will that school be like? While the setting sur-
passes comprehension,239 scripture provides a sketch of its fea-
tures. The school includes a city, the new Jerusalem.240 it is a
place of aesthetic delight,241 illuminated by God’s presence.242

in addition, the classroom will again include a garden,243 with
learning taking place in a natural, peaceful setting.244

God will be the instructor,245 and the redeemed will be the
students.246 Teacher and students will live together,247 with the
students directly interacting with him “in whom are hidden
all the treasures of wisdom and knowledge.”248

While the students in the school of heaven are numerous
and diverse,249 admission standards are high. students must
have “clean hands and a pure heart.”250 They must be com-
mitted to knowing and living the truth.251 They are overcomers
whose names “are written in the lamb’s book of life.”252

The program of studies will focus on the character of
God,253 the wonders of his creation,254 and the plan of salva-
tion.255 it will also incorporate manual skills,256 music,257 serv-
ice,258 and worship.259 in a special way, students will focus
their study on those aspects that they were unable to compre-
hend during their earthly life.260

students in the school of heaven develop deep, enduring
relationships with the redeemed from diverse backgrounds
and cultures.261 They also engage in adjudication,262 which in-
volves high-level thinking, critical analysis, and appraisal.

in many ways, the first school, the school of eden, and the
school of heaven are remarkably similar. This is no surprise,
however, since eden was an extension campus of the school
of heaven. There is, nonetheless, an important difference. in
heaven’s school there will be no evaluation, no tree of the
knowledge of good and evil. The students have already passed
the test, and before them lies an eternity of self-regulated
learning and development. 

There is, however, an activity that will take the place of
evaluation. students in the heavenly school will be involved
in witness.263 The redeemed will share their own experiences
of God’s amazing grace and power, their conviction of his
goodness and love with the angels and other unfallen
beings.264 The word of their testimony contributes to the eter-
nal security of the universe.265

What will be the results of the school of heaven? Joy, un-
bounded joy266—the exhilaration of being in God’s presence,267

and of experiencing his new creation.268 it is unalloyed
delight, because sorrow, pain, and suffering have been
banished.269 furthermore, the students in heaven’s school
experience security,270 peace,271 belonging,272 and unlimited
opportunities for continual development.273

Emergent Themes
christian education bears fruit when it connects to its

roots. What, then, are the themes that emerge from these
schools described in the Bible? 

The purpose of the schools of the Bible was that students

might obtain an experiential knowledge of God. as a result,
they were to develop faith in him and his plan for their lives.
Given the great conflict between good and evil, the schools
were to unmask satan’s deception regarding God’s character
and reveal the principles of his kingdom. Particularly, they
were to serve as a bulwark against paganism and idolatry. The
schools were to delineate the plan of salvation and guide their
students to experience God’s grace and power. ultimately,
these schools were to mentor spiritual leaders—individuals
prepared to fulfill the divine commission and committed to a
life of ministry.

While the setting of the schools varied, certain patterns
emerge. The home was the foremost educational setting, fol-
lowed closely by the church. another frequent setting was in
the outdoors, where students might be in direct contact with
God’s creation. at times, public venues were utilized, particu-
larly to reach those who might not otherwise come into contact
with the school. 

God was the ultimate teacher in each of the schools. his as-
sistants were priests, prophets, pastors and other godly people,
and parents. of these, the latter figured most prominently. all,
however, were called by God and were to be guided by his spirit.
Many were especially commissioned for their work. These teach-
ers were to be characterized by courage, humility, patience, gen-
tleness, fidelity, and temperance. They were to evidence a teach-
able spirit and sensitivity to the needs of their students. They
were to be persons of prayer and of faith. They were to provide
guidance, clarify consequences, reprove sin, review God’s lead-
ing in the past, convey tenderness and sympathy, personally in-
teract with students, and create contexts of joy.

Students included men and women, young and old, believ-
ers and non-believers. on occasion, instruction was provided
to large groups of students, numbering in the hundreds or thou-
sands. More often, however, instruction was given to smaller
clusters of students and sometimes one-on-one. The emphasis
was on whole-person development, particularly in terms of the
mental, physical, social, and spiritual dimensions. students
were to be inquisitive, trustworthy, bold, humble, and spirit-
filled. They were to have a clear sense of divine calling. unfor-
tunately, the students at times resented various features of the
educational program, complaining and even rebelling. Their
teachers, however, did not abandon them. rather, they patiently
continued their work on behalf of the students, regarding them
as candidates for salvation, created in the image of God and re-
deemed by his grace. 

The Word of God was at the heart of the curriculum.
Through the study of the scriptures, students were to develop
an understanding of the character of God, of the Great contro-
versy, and of the plan of salvation. students were also to study
the works of God, discerning evidences of God’s character
through his creation. They were to acquire practical proficien-
cies and cultivate a strong work ethic. They were to develop a
lifestyle characterized by temperance, simplicity of diet and
dress, and an emphasis on health and hygiene. subjects of study
included music, history, interpersonal relationships, and an un-
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derstanding of the consequences of one’s actions. one of the
most important elements in the program of studies was character
development—the formation of a God-centered code of conduct. 

a variety of methods were used in the schools. These in-
cluded direct instruction, demonstration, and repetition, as well
as modeling, mentoring, and apprenticeship. instruction
focused on high-level thinking, including creativity and per-
ceptive analysis. These processes were fostered by thought-
provoking questions, reflection, and problem-solving. Teachers
frequently used illustrations—analogies, parables, and alle-
gories, as well as stories, news items, and historical events.
Tangible objects, visual imagery, and multisensory experiences
were also employed. Teachers further promoted active learning,
collaborative learning, exploration, and discovery.

students participated in meaningful learning activities.
They engaged in the in-depth study of scripture. They observed
nature and social interactions. They asked questions. They ap-
plied knowledge and acquired real-world skills. They engaged
in field research, service, witness, and evangelism. They were
given responsibility and the opportunity for moral decision-
making. students also participated in a variety of spiritual ex-
periences, including prayer and reflection, music and praise,
celebration and worship. students were evaluated, and also
participated as evaluators in the assessment process.

The results of the schools of the Bible were mixed, not due
to imperfections in design, but because of flaws in implemen-
tation. few parents carried out their God-given responsibili-
ties, and generations grew up without a knowledge of God.
in the schools, students began to ignore or ridicule their teach-
ers, and a number rejected the program itself, rebelling and
even rioting. as a result, some teachers became discouraged
and deserted their teaching assignments. 

The good news is that God didn’t give up, nor did the com-
mitted teachers. They persevered and provided their students
with the hope of redemption and restoration. and there were
stellar students, men and women who experienced a transfor-
mation of understanding, attitudes, and life. They were well-
balanced individuals, with physical stamina, wisdom, social
skills, and a deep commitment to God. They developed ethical
character, evidenced a deep sense of divine mission, lived a
life of prayer, and were filled with the spirit. They fearlessly
confronted social injustice, evidenced compassion for the so-
cially marginalized, and effectively carried out their ministry,
even at great personal sacrifice.

in all, the schools of the Bible preserved the knowledge of
God and prepared individuals who more clearly understood
the nature of God and of their relationship with him. The re-
sult was revival and reformation. furthermore, an impact was
felt throughout the entire society. non-believers were reached,
and believers were added to the church.

Today, as christian educators, we seek to understand and
implement God’s plan for education. The schools of scripture
provide the contours of this divine plan, a framework upon
which we can safely and effectively develop, implement, and
assess our endeavors in christian education. �
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NOTES AND REFERENCES
1. 1 corinthians 10:11. unless otherwise indicated, all scripture texts in

this article are quoted from the new international version of the Bible. holy
Bible, new international version®, niv® copyright © 1973, 1978, 1984, 2011
by Biblica, inc.® used by permission. all rights reserved worldwide.

2.  for the purpose of this article, a school is defined as a setting in which
a teacher and student interact in a teaching-learning experience.

3. The campus incorporated trees pleasant to the sight, fruit desirable for
food, and even precious stones (Genesis 1:1-25; 2:8-12).

4. Genesis 2:15-17, 29; 3:8.
5. Genesis 1:3, 6; 1:9; 1:14, 15; 1:11; 1:20, 24; Psalm 19:1; romans 1:20.
6.. Genesis 1:29; 2:15-17.
7. Genesis 2:19. it is perhaps significant that the only description of God prior

to the declaration, “so God created mankind in his own image” (Genesis 1:27), is
that of God the creator. Whatever other aspects of God may be embraced in the
concept of imago dei, it must surely include the creative dimension.

8. Genesis 2:21, 22. in fact, the only time in the creation account in which
God said that something was “not good” was when his student was working
alone (Genesis 2:18).

9. Genesis 1:26-28; 2:15.
10. Genesis 2:9, 16, 17.
11. Genesis 3:1-6.
12. John 8:44; 2 corinthians 11:3; 2 Peter 1:16.
13. Genesis 3:8-13.
14. Genesis 3:15.
15. Genesis 3:16-19, 23, 24.
16. Genesis 18:19. note that the teacher taught by direct instruction and

through modeling—training his students “after him.”
17. Genesis 6:5, 6. Preparing to enter canaan, Jacob, for instance, called

together his household and instructed them, “‘Get rid of the foreign gods you
have with you, and purify yourselves’” (Genesis 35:1-4).

18. This salvation focus was demonstrated, for example, to noah and his
family when God said, “‘Go into the ark, you and your whole family’” (Gen-
esis 7:1; see also luke 17:27 and 1 Peter 3:20).

19. enoch, noah, isaac, Joseph, and the parents of Moses are expressly
identified in scripture as individuals whose lives evidenced a tangible faith
in God (hebrews 11; romans 4:15; Galatians 3:9).

20. enoch and noah, for example, are described as “walking with God”
(Genesis 5:24; 6:9), while abraham is called “God’s friend” (James 2:23).

21. Genesis 6:13-21; 17:1-21; 35:1, 11-15; 46:2-4; exodus 3. When Moses,
for instance, felt inadequate for the task before him, God encouraged him,
providing aaron as an assistant, and saying, “‘i will help both of you speak
and will teach you what to do’” (exodus 4:15).

22. abraham, for example, anticipated “the city with foundations, whose
architect and builder is God” (hebrews 11:8, 10). others “admitted that they
were aliens and strangers on earth. . . . They were longing for a better coun-
try—a heavenly one” (hebrews 11:13, 16).



23. scripture records that noah “did everything just as God commanded
him” (Genesis 6:22; 7:5), while enoch is described as “one who pleased God”
(hebrews 11:5). similarly, when God instructed, “‘leave your country, your
people and your father’s household and go to the land i will show you,’” abra-
ham “obeyed and went, even though he did not know where he was going”
(Genesis 12:1; hebrews 11:8).

24. enoch spoke of a judgment day, when God would “convict all the ungodly
of all the ungodly acts they have done” (Jude 14, 15). likewise, noah delineated
righteousness and rebuked immoral behavior (2 Peter 2:5; Genesis 9:20-27).

25. When there was a dispute between herdsmen as to pasture, abraham
said to lot, “‘let’s not have any quarreling between you and me, or between
your herdsmen and mine, for we are close relatives. is not the whole land be-
fore you? let’s part company. if you go to the left, i’ll go to the right; if you
go to the right, i’ll go to the left’” (Genesis 13:8, 9). With similar altruism,
isaac didn’t argue with the herdsmen of Gerar over the ownership of the wells
that his servants had dug (Genesis 26:19-22). 

26. Jacob, for instance, stated, “‘so let my lord go on ahead of his servant,
while i move along slowly at the pace . . . of the children’” (Genesis 33:14).

27. Genesis 18:16-33; 24:7, 12-14, 40, 42-44.
28. Genesis 9:5, 6; 18:1-7, 19; 24:12-25.
29. Genesis 4:2; 6:14-16, 22. This is evidenced, for example, in rebekah’s

offer to provide water for the camels (Genesis 24:19, 44).
30. Genesis 9:4.
31. Genesis 12:2.
32. Genesis 24:12-14; 32:9-12. students learned that they should form life

relationships within the community of faith (Genesis 24:3; 26:34, 35; 28:1-9)
and that divine love is to form the bedrock of relationship (Genesis 24:67).

33. Genesis 4:3, 4; 8:10; 21:33; 24:63; 26:25; 33:20; 35:7.
34. Genesis 24:2-9, 58; 37:14.
35. Genesis 4:3-5; 22:1-12.
36. Genesis 39:4, 9, 22, 23; 41:39-41. it became clear to those around him

that God was his frame of reference (Genesis 40:8; 41:16; 45:5, 7, 8), and that
God was with him (acts 7:9, 10). even the Pharaoh declared, “‘can we find
anyone like this man, one in whom is the spirit of God?’” (Genesis 41:38). Per-
haps one of the most significant results in his life, however, was the develop-
ment of a selfless and forgiving spirit (Genesis 44:33; 45:4, 5; 50:20, 21).

37. exodus 2:5-10; acts 7:20-22.
38. hebrews 11:24-26. from that early education, Moses also developed

humility, meekness, and a keen sense of justice (exodus 2:11-13, 17; 3:11;
numbers 12:3; acts 7:23-28).

39. exodus 12:21-23.
40. exodus 4:8, 9, 29-31; 6:2-7; deuteronomy 4:10.
41. exodus 3:14, 15; 4:15; 25:21.
42. exodus 4:13-17; 31:1-6; 35:34; leviticus 10:8-11. it should be noted

that while each of these individuals was involved in the teaching ministry of
the school, God would, at times, provide direct instruction (exodus 20; 29:42-
46; deuteronomy 5).

43. exodus 35:30-35; numbers 11:24-29.
 44. exodus 29:1; leviticus 8.
45. exodus 7:1; 18:20; 28:30, 36-38; leviticus 10:1-3, 8-11; numbers 6:24-26.
46. exodus 18:13-24; 28:42-43; numbers 12:3. Jethro, for example, gave

Moses a suggestion as to how to better organize the school through a decentral-
ized administration and the delegation of authority, a plan which Moses readily
accepted and implemented (deuteronomy 1:9-18).

47. deuteronomy 4:10. When children, for example, asked, “‘What does
this ceremony mean to you?’” parents were to explain, “‘it is the Passover
sacrifice to the lord, who passed over the houses of the israelites in egypt
and spared our homes’” (exodus 12:26, 27).

48. about 600,000 men, in addition to women and children, both at the
time of the exodus from egypt and upon entry to canaan (exodus 10:8-11;
12:37; numbers 1:46; 2:32).

49. exodus 12:38; deuteronomy 7:6. at times this non-israelite group be-
came a catalyst in leading the student body astray, such as when “the mixt
multitude that was among them fell a lusting: and the children of israel also
wept again, and said, Who shall give us flesh to eat?” (numbers 11:4, KJv).

50. When Moses “told the people all the lord’s words and laws, they re-
sponded with one voice, ‘everything the lord has said we will do’” (exodus
24:3, 7).

51. exodus 32.
52. exodus 15:24; 16:2, 3; 17:3; numbers 11:1; 14:2, 36; deuteronomy

1:27. on occasion, they even rebelled and rioted (exodus 17:4; numbers 14:4;
16:41, 42).

53. exodus 15:13; 19:4; 28:3; 31:1-6; deuteronomy 2:7; 8:4; 29:5; 32:10-13.
54. exodus 25:8; leviticus 1-6; hebrews 9:1-11. This curriculum was ini-

tiated with the first Passover, even before the tabernacle was built. an under-
standing of the plan of salvation was conveyed through the Passover lamb,
its blood sprinkled on the doorposts of each home, and of the firstborn son,
whose life was spared (exodus 12).

55. exodus 24:12; 25:21, 22; 40:20; numbers 7:89; deuteronomy 10:2-5; 31:26.
56. students, for example, were taught: “‘do not use dishonest standards

when measuring length, weight or quantity. use honest scales and honest
weights’” (leviticus 19:35, 36). “‘do not show partiality’” (deuteronomy 1:17).
“‘do not spread false reports. . . . When you give testimony in a lawsuit, do not
pervert justice by siding with the crowd. . . . do not accept a bribe’” (exodus
23:1-6, 8). “‘do not curse the deaf or put a stumbling block in front of the blind’”
(leviticus 19:14). “‘do not take advantage of the widow or the fatherless’” (ex-
odus 22:22). “‘show respect for the elderly’” (leviticus 19:32). “‘The foreigner
residing among you must be treated as one of your native-born’” (leviticus
19:33, 34). “‘When you reap the harvest of your land, do not reap to the very
edges of your field or gather the gleanings of your harvest. . . . leave them for
the poor and the foreigner’” (leviticus 19:9, 10).

57. exodus 15:26; 19:10; leviticus 13-15, 17; numbers 5:1-4.
58. leviticus 7:22-26; 11.
59. exodus 20:26; 33:4-6.
60. exodus 16:22-30; 20:8-11; 31:12-17; 35:1-3; leviticus 23:3; 27:30-33;

numbers 18:21-32.
61. numbers 12; 14:4-11; 16, 17; 27:12-23; deuteronomy 31:1-8.
62. exodus 19:12; 22; numbers 2:1-31; 4; 5:5-10; 10:11-33. in essence, they

were to understand the consequences of obedience and disobedience, as well
as the possibility of repentance and forgiveness (exodus 32:35; leviticus 26;
numbers 14:20-45; deuteronomy 7:12-15; 8:5; 11:13-32).

63. exodus 14:13, 14, 31; deuteronomy 4:35; 10:12, 13.
64. for example, water from a rock, tables of stone, a staff that budded,

a bronze serpent, and manna that that fell every morning except for the sab-
bath (exodus 16:19-35; 24:12; 31:18; numbers 17:8; 20:8-10; 21:8, 9; deuteron-
omy 8:15; John 3:14).

65. exodus 17:15.
66. exodus 15:1; numbers 21:17.
67. numbers 13:1, 17-20, 27-33.
68. exodus 35:30-35; 36:8-38:20; 39:1-30.
69. exodus 3:12, 18; 15:2; 25:1; 35:4-9, 20-29; leviticus 1-7. The teachers

and students were also to ask those not of their faith for additional means to
carry out the work of the school (exodus 11:2, 3; 12:35, 36).

70. exodus 20:20; 39:32-43; deuteronomy 8:2.
71. deuteronomy 6:4; exodus 15:11, 18; 20:22, 23; deuteronomy 29:13.
72. exodus 3:17; deuteronomy 31:3, 6.
73. This education setting was prepared by God: “‘You will bring them in and

plant them on the mountain of your inheritance—the place, lord, you made for
your dwelling, the sanctuary, lord, your hands established’” (exodus 15:17).

74. see also deuteronomy 11:18-21.
75. verse 4. This verse (the shema), considered by Jews to be one of the

most sacred passages in the Torah, is often recited by Jewish parents with
their children at the end of the day.

76. verse 5. The purpose of education, to love God, is highlighted in this
passage. To the list of “‘heart, soul, and strength,’” christ added the concept of
“‘mind’” (Mark 12:30), including the intellectual element implied in verse 8.

77. verse 6. an instructional process of modeling seems inherent. one
cannot share what he or she does not have.

78. verse 7. The terms “impress” or “teach diligently” suggest a striving
for mastery. sitting “in your house” and walking “by the way” imply both re-
ceptive and active learning. The prime moments for learning, “when you lie
down and when you rise up,” provide a biblical basis for morning and
evening devotional periods. 

79. verses 8 and 9. “hands” are used to actively modify one’s context, and
can correspond to an individual’s physical development. The “forehead,” as
the seat of thought, reason, and executive function, can reference cognitive
development. as these words were originally spoken to the israelites during
their desert sojourn, a reference to the “doorframes of your house” would re-
call that last memorable night in egypt, when they were to indicate their faith
and spiritual commitment by sprinkling the Passover blood on the doorposts
of their homes. finally, gates were often used, as in many places today, to post
announcements for the wider community, thus implying a social dimension,
with elements of service and witness. These four dimensions of whole-person
development correlate with those described in luke 2:52.

80. deuteronomy 6:6, 7.
81. exodus 12:17, 24-27; 13:1-16; deuteronomy 31:9-13. These national

learning experiences were to occur at least three times a year—at the Passover
and feast of unleavened Bread, at the feast of firstfruits, and during the feast
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of Tabernacles. Together, these feasts involved about a month each year (ex-
odus 23:14-17; 34:23; leviticus 23; numbers 28 and 29; deuteronomy 16:1-
17). one of the families that attended these yearly feasts was that of elkanah
(1 samuel 1).

82. leviticus 25.
83. deuteronomy 31:10-13. The yearly feasts and the sabbatical year may

have contributed to render israel one of the more literate nations of antiquity.
84. leviticus 10:10, 11; deuteronomy 1-3; 9, 10; Joshua 24:1-13; 1 samuel

1 and 2; Judges 2:18, 19. Parents, for example, were to teach the word of God
and lessons from life experience to their children and grandchildren
(deuteronomy 4:9, 10). 

85. deuteronomy 30:14; 31:23; Joshua 5:13-15; Judges 13:8; 1 samuel
2:35; 3:21.

 86. Judges 13:2-5.
87. God directed Moses, for example, to bring Joshua to “‘the tent of meet-

ing, where i will commission him’” (deuteronomy 31:14). as a result, “Joshua
son of nun was filled with the spirit of wisdom because Moses had laid his
hands on him” (deuteronomy 34:9).

88. deuteronomy 11:2; Joshua 8:34, 35; Judges 13:24, 25; 14:6, 19; 15:14.
89. deuteronomy 17:18-20.
90. deuteronomy 4:5-8; 6:1, 2. it was not sufficient, however, to merely have

an awareness of God and his law. students were to understand the significance
of these commands, and apply them to their lives (deuteronomy 6:20-25).

91. deuteronomy 24:19-21.
92. deuteronomy 25:13-16. note the incident recorded in Joshua 9:19-21.

other values incorporated in the curriculum included impartiality, justice, and
mercy, including kindness to animals (deuteronomy 16:19; 25:4).

93. deuteronomy 14:1-21; 22:5. soldiers engaged in a campaign, for ex-
ample, were instructed to “designate a place outside the camp where you can
go to relieve yourself. as part of your equipment have something to dig with,
and when you relieve yourself, dig a hole and cover up your excrement.” The
rationale for this practice included a spiritual component: “for the lord your
God moves about in your camp to protect you” (deuteronomy 23:9-14).

94. “When you build a new house, make a parapet around your roof so
that you may not bring the guilt of bloodshed on your house if someone falls
from the roof” (deuteronomy 22:8). 

95. Before going into battle, a priest was to address the army and state,
“‘hear, israel: Today you are going into battle against your enemies. do not
be fainthearted or afraid; do not panic or be terrified by them. for the lord
your God is the one who goes with you to fight for you against your enemies
to give you victory’” (deuteronomy 20:1-4). When planning to besiege a city,
the army was to first make that city an offer of peace, which, if accepted,
would result only in forced labor, rather than annihilation (deuteronomy
20:10-12). furthermore, military campaigns were not to result in ecological
devastation. “When you lay siege to a city for a long time, fighting against it
to capture it, do not destroy its trees by putting an ax to them. . . . are the
trees people, that you should besiege them?” (deuteronomy 20:19).

96. deuteronomy 16:9; 17:6; 19:15-21; 25:1-3. content included laws of
inheritance, as well as safeguards protecting the rights of women (numbers
27:1-11; 36; deuteronomy 21:15-17; Joshua 17:3-6). a special feature was the
concept of “cities of refuge,” available for israelites and foreigners alike, where
an individual who accidentally killed another might flee and stand trial before
an assembly (numbers 13; deuteronomy 19:1-13; Joshua 20).

97. leviticus 25:17; deuteronomy 15:1-18; 22:13-30; 23:19-25; 27-30;
Joshua 23. They learned, for example, that if they were to find something that
had been lost, they were to return it to its rightful owner (deuteronomy 22:1-
4). in taking security for a debt, they were not to deprive a person of his or
her source of livelihood (deuteronomy 24:6). 

98. deuteronomy 24:10-17.
99. deuteronomy 8:10-18; 12:13, 14; 31:19-22; 32:44-47.
100. deuteronomy 13:3; 30:11-19; Joshua 24:14-28.
101. Joshua, for example, wrote a copy of the law on stones that were placed

on Mount ebal (deuteronomy 27; Joshua 8:30-32). similarly, after crossing the
Jordan river, Joshua created a monument of that event with an instructional
purpose: “‘in the future, when your children ask you, “What do these stones
mean?” tell them that the flow of the Jordan was cut off before the ark of the
covenant of the lord. . . . These stones are to be a memorial to the people of is-
rael forever’” (Joshua 4:4-7, 21-23; see also Joshua 22:9-24; 24:25-28).

102. “These are the commands, decrees and laws the lord your God di-
rected me to teach you to observe in the land that you are crossing the Jordan
to possess, so that you, your children and their children after them may fear
the lord your God as long as you live” (deuteronomy 6:1, 2). also, deuteron-
omy 4:5-8, 15-31; 7:1-6; 30:15-20.

103. Judges 2:7-11.

104. Judges 2:18, 19.
105. 1 samuel 7:16, 17; 19:20.
106. 2 Kings 2:3-5; 4:38.
107. While the educational work of the prophets was most enduring, there were

moments when other forms of instruction took place. King Jehoshaphat, for exam-
ple, sent his officials throughout Judah, along with priests and levites, to teach the
Word of God (2 chronicles 17:7-9). as a result, a spiritual revival took place among
the people (ellen G. White, Prophets and Kings [Mountain view, calif.: Pacific Press,
1943], 91). after the exile, another reformation took place. ezra, a priest and scribe
who “had devoted himself to the study and observance of the law of the lord, and
to teaching its decrees and laws in israel” (ezra 7:10), read the Word of God before
all the people. Joined in this work by the levites, “they read from the Book of the
law of God, making it clear and giving the meaning so that the people understood
what was being read” (nehemiah 8:1-8). 

108. samuel, for example, instructed the israelites, “‘if you are returning to
the lord with all your hearts, then rid yourselves of the foreign gods and the ash-
toreths and commit yourselves to the lord and serve him only’” (1 samuel 7:3-
6). as a result of this entreaty, the people fasted and confessed their sins. ezra
also observed that the prophets throughout israel’s history had served as advo-
cates of revival and reformation (ezra 9:10-12).

109. 2 Kings 6:32-7:2; 2 chronicles 12:5; 16:7-9; 19:2; 12; 25:15, 16; isaiah
39:1-7. Throughout this period, israel and Judah were ruled by kings, beginning
with saul and extending to hosea in the northern kingdom and Zedekiah in the
south. The prophets endeavored to provide instruction to these leaders. elijah,
for instance, sent a letter to Jehoram reproving him for his idolatrous and violent
actions, and warning him of impending judgment (2 chronicles 21:12-15). The
prophets were also commissioned to convey God’s guidance in the political af-
fairs of the nation. nathan, for example, was involved in ensuring that solomon
became king (1 Kings 1:11-48); ahijah, in making Jeroboam king (1 Kings 14:2);
the prophet Jehu, in the case of Zimri (1 Kings 16:6-12); and elijah, in anointing
Jehu as king (1 Kings 19:16).

110. God instructed elijah, for example, to extend an invitation to elisha
to serve as his assistant in preparation for his own prophetic ministry (1 Kings
19; 2 Kings 2; 4:11-14, 29-31; 5:10-27; 6:15-17).

111. Jeremiah 1:5-9. also, 1 samuel 3; Jeremiah 1:17-19; ezekiel 2:1-8;
3:17; 33:7.

112. 2 Kings 2:9-15; isaiah 9:15; daniel 6. These instructors included
prominent personages, such as samuel, elijah, isaiah, Jeremiah, and daniel,
as well as lesser-known individuals, such as Gad, ahijah, shemaiah, Je-
duthun, and iddo. They also included women—huldah, as well as the wife
of isaiah (2 Kings 22:14; 2 chronicles 34:22; isaiah 8:3). some, such as ezra,
were priests and scribes, while others, like amos, came from the common
walks of life (ezra 7:11; amos 7:14, 15).

113. deuteronomy 18:15, 18; 1 samuel 9:15-17, 27; 2 Kings 20:1; Jeremiah
23:28. at various times, these messages included encouragement, warning,
reproof, a call to action, or an invitation to return to God (1 samuel 13:11-14;
15:16-31; 2 Kings 17:13, 23; 20:14-18; 21:10-15; isaiah 37:21-38; haggai 1:2,
3; 2:1-9, 23; Zechariah 1:3).

114. 1 samuel 12:6-25.
115. 1 chronicles 29:29; 2 chronicles 9:29; 12:15; 13:22; 26:22; 35:15.
116. habakkuk 1:2-4.
117. 1 samuel 11:14; 2 chronicles 29:25, 30.
118. 2 Kings 4:1-7, 38-44.
119. 1 samuel 9:25; 15:30-31, 35.
120. 1 samuel 7:9; 2 Kings 6:15-17; 2 chronicles 32:20; daniel 9:1-19;

habakkuk 3.
121. 2 samuel 7:4; 24:11; 1 Kings 12:24; 13:1-5; 16:7; 18:1; 19:9; 22:19; 2

Kings 7:1; 20:16; 24:2; 2 chronicles 17:7-9; Micah 7:18, 19; Malachi 4:1-4.
122. isaiah 53; 58:13, 14; 65:17-25; Zephaniah 1:14; Malachi 3:6-12; 4:1-3.
123. 1 samuel 10:25; Joel 3:14; Micah 6:8; Zechariah 7:8-10.
124. 2 Kings 3:11; 8:4-6; isaiah 58:6, 7.
125. 2 Kings 3:15; isaiah 38:21; Zechariah 14:5. students, for example,

worked together with their teacher to construct the school buildings (2 Kings
6:1-7). Perhaps it is also significant that the teacher responded positively to
student initiatives. 

126. To memorialize a victory over the Philistines, for example, samuel “took
a stone and set it up between Mizpah and shen. he named it ebenezer, saying,
‘Thus far the lord has helped us’” (1 samuel 7:12). see also 2 samuel 12; isaiah
8:1-4; ezekiel 16 and 17; hosea 1:2-11; 12:10.

127. Jeremiah, for example, used a linen belt (13:1-11), a potter’s work (18:1-
10), a broken clay jar (19:1-13), a yoke (27:2), and stones buried in clay (43:8-13)
to illustrate key concepts. ezekiel filled a boiling cooking pot with bones, and also
packed his belongings and dug a hole through the city wall (12:3-8; 24:1-14). on
another occasion, God instructed ezekiel to “‘take a block of clay, put it in front
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of you and draw the city of Jerusalem on it. Then lay siege to it: erect siege works
against it, build a ramp up to it, set up camps against it and put battering rams
around it. Then take an iron pan, place it as an iron wall between you and the city
and turn your face toward it. it will be under siege, and you shall besiege it. This
will be a sign to the people of israel’” (ezekiel 4:1-3). other prophets, such as
hosea and Zechariah, also used tangible illustrations (hosea 3; Zechariah 6:9-15).

128. 2 Kings 4:38-44; 9:1-3; 1 chronicles 9:22. student activities also included
praise and prophesying (1 samuel 10:5; 19:19-24; 2 chronicles 29:25, 26; isaiah
5:1-7; 25; 26; 63).

129. 2 samuel 24:11, 12; 1 Kings 18.
130. Jeremiah 35.
131. 2 chronicles 17:10, 11; 20:20; 28:9-15.
132. Zechariah 8:23.
133. When asa, for example, heard “the prophecy of azariah son of oded

the prophet, he took courage. he removed the detestable idols from the whole
land of Judah and Benjamin . . . . and he repaired the altar of the lord” (2
chronicles 15:8). similarly, after the captivity, Zerubbabel, Joshua, “and the
whole remnant of the people obeyed the voice of the lord their God and the
message of the prophet haggai. . . . They came and began to work on the
house of the lord almighty, their God” (haggai 1:12-14; also ezra 5:1, 2;
6:14). see also 1 samuel 10:6, 7, 9-11; 16:13; ezekiel 36:26, 27.

134. 2 chronicles 36:12, 16; daniel 9:6-10; Jeremiah 7:25, 26; 25:1-14;
Zechariah 7:11, 12.

135. 2 chronicles 24:19-21; nehemiah 9:26; Jeremiah 26:8-11; 29:19;
35:15; 37:2; Zechariah 1:4; 7:12.

136. 2 chronicles 15:3-6; nehemiah 9:30.
137. isaiah 30:10. see also isaiah 9:15; Jeremiah 5:13, 31; 8:10; 14:14-16;

23:10, 11, 14, 16-40; ezekiel 13; Micah 2:6-11; Zephaniah 3:4.
138. Malachi 4:5, 6.
139. luke 1:39. “and the child grew and became strong in spirit; and he

lived in the wilderness until he appeared publicly to israel” (luke 1:80).
140. luke 1:13, 23, 41. They are further described as “righteous in the

sight of God, observing all the lord’s commands and regulations blamelessly”
(luke 1:6). see also Judges 13:4.

141. luke 1:11-20, 76-79.
142. To the religious leaders John declared, “‘You brood of vipers! Who

warned you to flee from the coming wrath? Produce fruit in keeping with re-
pentance’” (Matthew 3:7, 8; luke 3:7-9). he also fearlessly rebuked King
herod for an adulterous relationship with his brother’s wife, and for “all the
other evil things he had done” (Matthew 14:3, 4; luke 3:19, 20). christ, him-
self, recognized John as immovable in the face of opposition, in stark contrast
with “‘a reed swayed by the wind’” (Matthew 11:7; luke 7:24-28).

143. Matthew 3:11; Mark 1:7; luke 3:15-17; John 1:27; acts 13:25. simi-
larly, when Jesus came to John to be baptized, John remonstrated, “‘i need
to be baptized by you, and do you come to me?’” (Matthew 3:14). To his fol-
lowers, he clarified, “‘This is the one i spoke about when i said, “he who
comes after me is preferred before me”’” (John 1:15). When Jesus began his
ministry, some of the Jews said to John, “‘rabbi, that man who was with you
on the other side of the Jordan—the one you testified about—look, he is bap-
tizing, and everyone is going to him.’” John replied, “‘he must become
greater; i must become less’” (John 3:26-30).

144. luke 1:15; 3:10-14.
145. Matthew 3:1, 2; luke 3:2-6.
146. Matthew 3:4; 11:8, 18; Mark 1:6; luke 1:15; 7:24-28, 33. apparently, John

was subject to conditions of the nazarite vow, which included a number of addi-
tional parameters, as noted in numbers 6:3-7; Judges 13:4, 5; and amos 2:11, 12.

147. Mark 11:32; 1:4, 5; also Matthew 21:32.
148. Matthew 11:7-9; luke 7:24-28.
149. John 1:33, 34.
150. John 7:15.
151. luke 4:16-20, nKJv. While often emphasized that it was Jesus’ sab-

bath custom to attend the synagogue, the passage also notes that it was his
custom to “stand up to read.” This indicates that Jesus was recognized by
his community as one who would read scripture with clarity and accuracy.

152. Matthew 1:19.
153. luke 1:30-38, 46-56.
154. luke, on two distinct occasions, notes that Mary “treasured up all

these things and pondered them in her heart” (luke 2:19, 51).
155. luke 2:4, 22-24, 27, 39, 41.
156. Matthew 2:13, 14, 22.
157. of the two offerings that Joseph and Mary could have offered at

Jesus’ dedication, they brought the offering allowed for the poor (luke 2:24).
158. Matthew 2:13-15.
159. When Philip informed nathaniel that he had found the Messiah and

that he was from nazareth, nathaniel asked incredulously, “‘nazareth! can
anything good come from there?’” (John 1:46).

160. luke 2:46.
161. luke 2:44. This assumption also indicates the trust that his parents

placed in him.
162. luke 2:40. note that the passage first specifies that Jesus’ physical de-

velopment was robust. it then indicates that Jesus developed cognitively, gaining
mental acuity (luke 2:46, 47).

163. luke 2:52.
164. When Jesus returned to nazareth on a certain occasion, the people asked,

“‘isn’t this the carpenter’s son?’” (Matthew 13:55). Mark, however, records that on
a nazareth visit, people wondered, “‘isn’t this the carpenter?’” (Mark 6:3).

165. When teaching, he frequently referred to lessons derived from nature—
lessons based on salt, water, wind, birds, sheep, lightning, and lilies; lessons that
highlighted reeds bending in the wind, a hen gathering her chicks, the habits of
vultures, and small seeds growing into large plants, as well as seasonal changes
and weather patterns. see Matthew 5:13; 6:25-34; 11:7; 13:31, 32; 16:2, 3; 24:27,
32; Mark 4:26-29, 30-32; 9:50; 13:28; luke 6:43, 44; 7:24; 9:58; 12:24-27, 54-56;
13:18, 19, 34; 14:34, 35; 17:24, 37; 21:29-31; John 3:8; 4:13; 10:4, 5; 12:24; 15:4,
5.

166. Matthew 4:4, 6, 7, 10; 8:4; 12:3-5, 39-42; 16:4; 19:4, 7-9; 21:13; 22:31,
35-40; 23:35; 24:15, 37-39; 26:24, 31; Mark 1:44; 7:6-13; 9:12, 13; 10:2-9; 11:17;
12:10, 26; 13:14; 14:21, 27; luke 4:1-12, 14-21, 24-27; 5:14; 6:3; 7:27; 11:29, 51;
18:31; 17:26-29, 32; 19:46; 20:27-38, 41-44; 24:27, 44; John 3:14, 15; 5:46; 6:32,
45; 7:22, 23.

167. Building a house, illuminating a home, mending clothes, making bread,
hiring workers, and herding animals; from wedding festivities, seating arrange-
ments, laws of inheritance, investments, and hidden treasure; from children
playing in the marketplace, fishermen sorting fish, a merchant looking for prod-
ucts, a shepherd finding his sheep, a king planning a war, and farmers planting
seed and eradicating weeds. see Matthew 5:14-16, 38-42; 6:1-8, 16-18, 24; 7:24-
27; 9:16, 17; 11:16-19; 12:11, 12; 13:1-9, 24-30, 33, 44-48; 15:3-6; 18:12-14; 20:1-
15; 22:1-8; 23:1-7, 16-26, 29-32; 25:1-13, 14-30, 31-46; Mark 2:19, 20, 21, 22;
3:23-27; 4:1-8, 13-20, 21, 22; 7:9-13; luke 5:36-39; 6:46-49; 7:31, 32, 41-43; 8:4-
8, 16-18; 11:5-8, 11, 12, 21, 22, 33, 42-47; 12:6, 7, 16-20, 29, 30, 35-40, 42-48,
57-59; 13:6-9, 15, 20, 21; 14:5, 7-11, 16-24, 28, 29, 31, 32; 15:4-7, 8-10, 11-32;
16:1-8, 13, 19-21; 17:7-10; 18:1-5, 9-13; 19:12-27; 20:9-16, 21-25, 46, 47; 22:25,
31; 10:1-6, 8-13; 12:35; 15:1-3, 6, 13-15; 16:21; 18:36.

168. luke 2:49, nKJv.
169. luke 2:47.
170. Matthew 14:23; 26:36; Mark 1:35; luke 5:16; 6:12; 9:28, 29; 11:1; John

17:11, 20.
171. “Jesus went throughout Galilee, teaching in their synagogues, preaching

the good news of the kingdom, and healing every disease and sickness among the
people” (Matthew 4:23). as with his development (luke 2:52), christ’s ministry
incorporated each of these dimensions: cognitive (teaching in the synagogues), spir-
itual (preaching the gospel), physical (healing disease), and social (interacting with
the people; see a similar passage in Matthew 9:35, which emphasizes that Jesus
carried out this ministry throughout “all the towns and villages”).

172. John 14:9; 17:6; Matthew 13.
173. Matthew 4:23; 9:35; 13:54; 21:23; 26:55; Mark 1:21; 6:2; 11:15-17; 12:35;

14:49; luke 4:15, 31; 13:10; 19:47; 20:1; 21:37; John 6:59; 7:14, 28.
174. Matthew 5:1, 2; 11:1; Mark 2:13; 4:1, 2; 6:6, 34; luke 5:3, 17-19; 13:22.
175. Matthew 5:1, 2; 11:1; Mark 8:34; 9:31; luke 11:1.
176. Matthew 5:1-3; 14:21; 15:38; Mark 6:44; 8:9; 10:1; luke 5:1-3; 9:14;

10:1, 17; John 6:10.
177. John 3:1-21; 4:5-26.
178. Matthew 9:10-13; 12:14; 14:21; 15:1-9, 38; Mark 5:21; luke 19:1-28;

John 6:9; 7:32-46.
179. Mark 4:33; 9:33-35; luke 8:44-46; John 16:12.
180. Matthew 9:36; 11:29, 30; 14:12, 13; Mark 6:30-32; 49, 50; John 8:10,

11; 11:32-36.
181. Matthew 20:28; John 13:4-17; 3:26-36; 4:1-3.
182. luke 5:33, 34; 19:37-40; 6:22, 23; 10:17-21; 15:4-7; John 3:29; 16:20-

24; 17:13; 15:4-7; 15:11; 10:10.
183. Mark 1:16-18; luke 5:4-11.
184. Mark 8:31-33; luke 7:37-47.
185. Matthew 16:23; 21:12; 23:13-37; John 2:13-17.
186. Matthew 17:1, 2; 26:36-44; Mark 3:14; John 1:38, 39; 21:4, 12.
187. Matthew 8:3; 18:10, 14; 19:10, 11, 13, 14; 25:40; Mark 9:42; 12:41-

44; luke 9:46-48; 19:5-7; John 4:40.
188. Matthew 14:23; 26:36; Mark 1:35; luke 5:16; 6:12; 9:28, 29; 11:1;

John 17:11, 20.
189. see, for example, luke 4:16-21 and 24:27, 32. in his teaching, christ
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used scripture to initiate thought (luke 10:26), expand concepts (Mark 9:12),
clarify meaning (Matthew 5:27, 28), create connections (luke 20:17), under-
stand the past (luke 24:26, 27), visualize the future (luke 24:44), and give a
call to action (luke 11:17).

190. luke 12:22-31; Matthew 16:24-27; 23:23.
191. Mark 10:2-9; Matthew 5:21-44.
192. Matthew 20:28.
193. Mark 14:8, 9; Matthew 28:19, 20.
194. Matthew 17:25; 18:12; 22:42; 21:28.
195. Matthew 22:29; John 8:32; 14:7.
196. Matthew 13:23; Mark 7:14; John 13:12; luke 24:45.
197. luke 10:29, 36; 6:36; Matthew 10:16; luke 12:40.
198. Matthew 5:16; John 13:17; Matthew 7:21; also Matthew 16:27.
199. Matthew 13:34; 7:16; 9:16, 17; 15:14; 24:43, 44.
200. Mark 4:33, 34.
201. luke 13:1-5; 10:30.
202. Mark 2:23-26; 12:26; luke 11:50, 51.
203. Matthew 11:16-19; 23:27, 28; 24:32, 33; 23:37.
204. Mark 12:13-17; 11:13-23; luke 12:24-27; Matthew 26:26-28.
205. Matthew 11:2-5; John 13:4, 5, 12-17.
206. Matthew 13:11-52.
207. Matthew 11:7-9; 14:31; 16:9, 10, 13-15; Mark 5:30; luke 13:14-16;

John 4:35.
208. Matthew 7:24-27; 25:1-4; 21:13.
209. Matthew 20:26, 27; luke 17:33; Mark 10:31; Matthew 11:11.
210. luke 18:25; Matthew 23:24; luke 6:41, 42.
211. Matthew 17:24-27; Mark 5:18-20.
212. Matthew 21:28-31; luke 9:12, 13.
213. Mark 6:7-13; luke 10:1; Mark 6:30.
214. Matthew 7:28, 29; Mark 6:2, 3; Matthew 9:33.
215. luke 13:17; John 7:32, 45, 46; luke 24:32.
216. Matthew 28:19, 20. it is perhaps significant that the term “make dis-

ciples” (μαθητεύω) is the imperative in this passage and constitutes the focus
of the gospel commission.

217. acts 8:26-39.
218. 2 Timothy 1:5; 3:15.
219. acts 16; 1 Timothy 4:11; 6:2.
220. 1 Timothy 4:12; 6:6-11.
221. 1 Timothy 4:13, 14.
222. Titus 2:1-10, 15.
223. at the onset, the apostles taught in the temple court (acts 5:21, 42).

at a later time, Paul would often teach in the synagogues, in other public ven-
ues, such as the areopagus and the school of Tyrannus, and in private homes
(acts 5:42; 13:42; 14:1; 17:2, 17, 19; 18:4, 7; 19:9; 20:20). at times, instruction
would take place in a natural setting, such as beside the river in Philippi or
in the wilderness of Gaza (acts 8:26; 16:13). examples of the family setting
may be found in acts 16:1 and 2 Timothy 1:5; 3:15.

224. acts 21:21; 26:1-28; 1 Timothy 2:7; 2 Timothy 1:11; 3:15; Titus 2:1-10.
225. acts 21:28.
226. acts 2:42; 18:25; 28:31; 2 Timothy 1:11. one of the qualifications of

a bishop, for instance, was the ability to teach (1 Timothy 3:2). similarly, a
portion of the work of church elders was found in teaching (1 Timothy 5:17).

227. romans 15:14; ephesians 6:4; Titus 2:3, 4.
228. acts 5:42; 13:1; 15:35; romans 12:6, 7; 1 corinthians 12:28, 29; 1

Timothy 4:13; 5:17; James 3:1. Paul, for example, in describing christ’s gifts
to the church, clarifies that the ministry of pastor and teacher is given to the
same individuals (ephesians 4:11).

229. romans 2:20-22; 1 corinthians 14:19; Galatians 6:6; hebrews 5:12,
13; 1 Timothy 1:7; 2 John 7-10.

230. acts 5:25; 18:25; 28:31; 2 Timothy 2:2, 24.
231. acts 4:18; 1 corinthians 3:9; 1 Thessalonians 4:2. false teachers, by

contrast, would teach merely what others wanted to hear (2 Timothy 4:3). They
would subtly introduce heresies, or would teach to exploit others or for mere
financial gain (1 Timothy 1, 6; Titus 1:11; 2 Peter 2:1, 3; revelation 2:20).

232. acts 18:11; 1 Timothy 6:3; 2 Timothy 3:16; 4:3. Parents, for example,
were to bring up their children “in the training and instruction of the lord”
(ephesians 6:4).

233. 1 Timothy 4:10, 11; revelation 14:6.
234. ephesians 4:12; 1 Thessalonians 4:1; 1 Timothy 6:2.
235. acts 12:25; 15:37; 16:1-3; 1 corinthians 4:17; 14:31; 2 Thessalonians

2:15; 2 Timothy 1:13; 4:11.
236. acts 6; 18:2, 3; 20:34; ephesians 4:28; Philippians 4:3; colossians

3:16; 1 Thessalonians 4:11; 2 Thessalonians 3:6.
237. acts 2:42. The learning experience encouraged them to “to live self-

controlled, upright and godly lives” (Titus 2:12).
238. acts 2:41, 47; 5:14; 11:24; 13:12; 17:6.
239. isaiah 64:4; 1 corinthians 2:9. This setting was planned since “the

foundation of the world” (Matthew 25:34, KJv) and prepared by christ him-
self (John 14:1-3).

240. hebrews 11:10, 16; 13:14; revelation 21:1, 2.
241. its brilliance is “like that of a very precious jewel, like a jasper, clear

as crystal” (revelation 21:11). its foundations are decorated with precious
stones. its gates are of pearl and its streets of gold, “pure as transparent glass”
(revelation 21:2, 19, 21).

242. Psalm 23:6; John 14:2; revelation 21:23. The city, however, does not
contain a temple, “because the lord God almighty and the lamb are its tem-
ple” (revelation 21:22).

243. isaiah 35:1; 55:13.
244. isaiah 11:6, 9; 32:18; 60:18; 65:25; 2 Peter 3:13.
245. isaiah 52:6.
246. revelation 14:4.
247. revelation 7:17; 21:3; 22:4, 17.
248. colossians 2:3.
249. revelation 5:9; 7:9.
250. Psalm 24:3, 4; Matthew 5:8.
251. isaiah 60:21; Matthew 25:46; ephesians 5:5; revelation 22:15.
252. Jude 24; revelation 2:7, 17; 15:2; 21:27.
253. students in the schools of earth longed to see God face to face and to

know him more fully. Job, for example, asserted, “‘i know that my redeemer
lives, and that in the end he will stand on the earth. and after my skin has
been destroyed, yet in my flesh i will see God. i myself will see him with my
own eyes—i, and not another. how my heart yearns within me!’” (Job 19:25-
27). in the school of heaven that desire is fulfilled—they will see “the king in
his beauty” (isaiah 33:17). like enoch, the students will walk with God, and
will “see him as he is” (1 John 3:2, see also Genesis 5:22-24; revelation 3:4).
christ himself will reveal to them “the knowledge of the lord” and “the man-
ifold wisdom of God” (isaiah 11:9; ephesians 3:10).

254. Job 38; Psalm 119:89; revelation 15:3. The overarching conclusion of
their research will be, “‘You alone are the lord. You made the heavens, even
the highest heavens, and all their starry host, the earth and all that is on it, the
seas and all that is in them. You give life to everything’” (nehemiah 9:6).

255. ephesians 2:6, 7. as the redeemed glimpse the depths of the love of
God and new dimensions of the sacrifice made in their behalf, they exclaim,
“‘Worthy is the lamb, who was slain, to receive power and wealth and wisdom
and strength and honor and glory and praise!’” (revelation 5:12). “To him who
loves us and has freed us from our sins by his blood, and has made us to be a
kingdom and priests to serve his God and father—to him be glory and power
for ever and ever!” (revelation 1:5, 6). for the students in heaven’s school, the
character and acts of God are forever vindicated. They cry out with affirmation,
“‘hallelujah! salvation and glory and power belong to our God, for true and
just are his judgments’” (revelation 19:1, 2). “‘salvation belongs to our God,
who sits on the throne, and to the lamb’” (revelation 7:10).

256. isaiah 65:21, 22.
257. Psalm 87:7; isaiah 14:7; 24:14; 35:10; 51:3; revelation 15:2. These

musical experiences, both vocal and instrumental, not only involve skilled
performance but also creative composition (revelation 5:9; 14:2, 3; 15:2-4).

258. in the school of heaven, service is not merely an event, but a way of
life. “They are before the throne of God and serve him day and night” (reve-
lation 7:15). see also Psalm 103:21; revelation 1:6; 22:3.

259. This theme of worship and praise permeates the school and each of its ac-
tivities (Psalm 103:21; 113:3; 145:10; 148:2; isaiah 60:18; 61:11; revelation 1:5, 6;
5:13). There are, however, special occasions of celebration (revelation 19:6-9). 

260. 1 corinthians 13:12.
261. They partake of the leaves of the tree of life, which are “for the healing

of the nations” (revelation 22:2). They kneel together “before the father, from
whom every family in heaven and on earth derives its name” (ephesians 3:15).

262. 1 corinthians 6:2. see also luke 22:29 and 30 and revelation 20:4 to 6.
263. “‘You are my witnesses,’ declares the lord” (isaiah 43:12, italics supplied).
264. revelation 15:3, 4; also Psalm 29:9.
265. nahum 1:9, nKJv.
266. isaiah 35:10.
267. Psalm 16:11; Matthew 25:21.
268. isaiah 51:3; 65:17, 18.
269. isaiah 49:10; 65:19; revelation 7:16, 17; 21:4.
270. John 10:28.
271. Job 3:17.
272. luke 20:36.
273. Malachi 4:2.
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